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Biography

Caitlyn Zang, PhD, is a Clinical Assistant Professor and Associate Director of Baccalaureate
Health Programs at Arizona State University. She joined the ASU community in 2016 and
transitioned into a faculty role in 2023. She holds a PhD in Higher Education from Azusa Pacific
University. Her research centers on student success, sexual assault prevention, fraternity and
sorority life, and women'’s leadership.

Dr. Zang brings over 15 years of experience in higher education, spanning Student Affairs,
academic program development, and strategic planning. Her work focuses on faculty
development, curriculum design, and cross-functional collaboration, with an emphasis on
improving student retention and advancing the success of diverse student populations.

Her teaching is grounded in active, constructivist pedagogy and informed by culturally
responsive practices and Universal Design for Learning (UDL). She designs learning
environments that prioritize real-time application, relational engagement, and accessibility for
diverse and neurodivergent learners. Her approach emphasizes meaning-making through
interaction, using applied examples and structured engagement to help students navigate
complex material.

Committed to building inclusive and engaging academic environments, Dr. Zang’s work bridges
curricular and co-curricular spaces to support the success of both faculty and students while
contributing to broader institutional effectiveness.
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